
Writing Sequencing Y1-Y6 

Each unit begins with a description of the writing children will produce, and a version of the 5 

questions to allow children to consider the audience and purpose of the writing. 

                               

At the beginning of the sequence there should be a chance for children to explore the model text 

through sequencing, vocabulary generation or discussion. This should be used to ‘hook’ the children 

and develop engagement with the text. 

         

 

Text choice is crucial to the process. Time should be spent considering a real text which is 

appropriate for the children. Consideration of engagement potential and suitability for the class, 

along with a complexity of sentence structure and vocabulary will give children a working model to 

stimulate thought processes and help scaffold ideas. 

 

 



A grammar/punctuation focus should be clear for the writing. This could begin with discrete 

activities but should lead into contextualised examples – which children can use in their final writing. 

    

 

The model text should be stuck into the book, along with evidence that children have explored it’s 

features. This could be through highlighter work and text annotation, looking at the key features of 

the genre, or the sentence/grammar focus they have been working on. 

 

                           

Children need to time to plan and formulate their ideas. Plans will vary, dependent on the writing 

but should show that children have had time to craft their ideas. All children should have access to a 

writers toolkit – either printed/written or on whole class display – this does not need to be 

handwritten in books, and will be amended/differentiated for GDS/LA students. 

 

 

 



                

        

Once the main write has begun, the children’s writing will be continuous. This helps the children see 

their work as a whole in order to edit and read for clarity, and also allows easier assessment for the 

teacher. 

 

                  

 

Rather than publishing – time will be spent editing and improving work. This is where children can 

check spellings, punctuation, vocabulary and have time to respond to marking, and/or peer evaluate 

their work. They then consider the changes, improvements and cuts they can make to their writing 

to improve its purpose. As cohesion is key to our writing assessments, children have time to read 

their writing as a whole and analyse its effectiveness against the key questions from the start of the 

block. Purple pen work on a piece of writing is proof that children have reconsidered and improved 

their work – and forms part of the assessment sheets for many year groups. 


